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St Cuthbert’s Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils. It 
outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name St Cuthbert’s  

Number of pupils in school  212 (244 inc. Nursery) 

Proportion (%) of pupil premium eligible pupils 27% (58 children)  

Academic year/years that our current pupil premium 
strategy plan covers  

2021 - 2022  

Date this statement was published October 2021 

Date on which it will be reviewed September 2022  

Statement authorised by Joanne Wilson  

Pupil premium lead Emma Daly  

Governor / Trustee lead Karen Merifield 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £103,530 

Recovery premium funding allocation this academic year £10,730 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£114,260 
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Part A: Pupil premium strategy plan 

Statement of intent 

Decisions about using Pupil Premium funding are made when considering the context of St 

Cuthbert’s school and the range of challenges faced by disadvantaged learners. Alongside this 

EEF research into disadvantaged children identifies common barriers which can be: weak 

language and communication skills including speech and language barriers, less support at 

home including lack of role models, low aspiration, poor reading skills, SEMH challenges and 

lack of emotional resilience affecting self-esteem, confidence, attendance, punctuality and 

digital poverty. Additionally, there may also be complex family situations that prevent children 

from thriving (ACE’s). The challenges are complex, varied and there is no ‘one size fits all’ 
solution.  

We ensure that all teaching staff are involved identification of children and the challenges they 

face so that all staff are fully aware of strengths and weaknesses across the school.  

 Key interventions and approaches are adopted on a whole school level and are not only 

restricted to pupils eligible for the Pupil Premium. Some specific interventions and school initia-

tives have been made possible by allocating the Pupil Premium and/or catch-up funding. Our 

strategies target the individualised needs of our children in receipt of Pupil Premium, with the 

main aim being that these children do as well as their peers with similar starting points, who not 

eligible for the Pupil Premium.  

Principles  

 Quality of teaching and learning meets the needs of all the pupils at St Cuthbert’s  

 Provision is made for pupils who belong to vulnerable groups including the socially 

disadvantaged – assessment  

 We recognise that not all pupils who are FSM will be socially disadvantaged  

 We recognise that not all pupils who are socially disadvantaged are registered/quality 

for FSM therefore we allocate PP funding to support any pupil or groups of pupils the 

school has identified as vulnerable/socially disadvantaged 

 PP funding will be allocated following a needs analysis which identifies priority classes, 

groups or individuals. Limited funding and resources means that not all children 

receiving FSM will be in receipt of PP interventions at one time.  

School Context  

St Cuthbert’s is a Catholic Primary School belonging to Bishop Hogarth Catholic Education 

Trust within the Diocese of Hexham and Newcastle. The school is in the town of Hartlepool and 

has a mix of single cohort classes and 2 x classes per cohort across school.  

In Hartlepool, 22.8% of the population was income-deprived in 2019. Of the 316 local 

authorities in England (excluding the Isles of Scilly), Hartlepool is ranked 5th most income-

deprived. In the most deprived neighbourhood, 47.5% of people are estimated to be income-

deprived. The gap between these two, which we will call internal disparity, is 44.1 percentage 

points in Hartlepool. We also know the overall income deprivation score 

for Hartlepool is 22.8%. 

Although there are areas relatively near to the school which have lower than average levels of 
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deprivation, the areas immediately surrounding the school, in which most of the pupils live, are 

amongst the most deprived in the country. The income, employment, health, education and 

crime deprivation indicators are all very high.  

Ultimate Objectives  

 To narrow the attainment gap between disadvantaged and non-disadvantaged 

nationally and also within internal school data  

 For disadvantaged pupils in school to exceed nationally expected progress rates in 

order to read ARE at the end of Year 6 thus achieving GCSE’s in English and Maths  

Achieving These Objectives  

The range of provision the Governors and Senior Leadership make for this group include and 

would not be limited to:  

 All our work through PP will be focused on accelerating progress and moving children 

towards ARE  

 Reducing class sizes thus improving opportunities for effective teaching and learning 

thus accelerating progress  

 Allocation of an experienced intervention teacher to work across key year groups 

providing small group work focused on overcoming barriers to/gaps in learning  

 Continuous CPD for teaching and learning – RQT and Teaching Triads to support 

pedagogical development amongst teaching staff  

 1:1 support for those identified children with SEMH needs - Work with Alliance 

Psychology Services and internal work with 2 x trained practitioners to deliver ELSA  

 Smart Moves programme (Y6) and RSHE curriculum further support children SEMH 

needs  

 Dedicated wellbeing sessions in school which support good mental health and 

strategies to self-regulate 

 Access external provision e.g. WVP to support with enhanced curriculum experiences 

for those identified children  

 Parenting groups e.g. Positive Parenting and other workshops, EYFS parent workshops 

focused on early language development, drop in sessions with external agencies e.g. 

school nurse, SAL support  

 Transition Leader for Year 6 and internal transition for children entering Reception from 

external day-care settings as well as transition between classes each year 

 Booster Classes in Spring term for Year 6 to support accelerated progress towards 

ARE KS2 end  

 Pupil Premium resources are to be used to target children on FSM to achieve ARE  

 Pay for all educational visits for PP and FSM families where needed, subsidise 

residential visits, retreats with MAT/Diocese/Parish and ensure all PP and FSM children 

access enhanced curricular experiences  

 CPD for teaching staff through Archimedes Hub for Maths, NELI training and delivery, 

Wellcom assessment and intervention, Shakespeare training for KS2 staff to support 

communication and language development from EYFS upwards  

 Targeted resourcing for reading – classroom libraries, enhance phonic scheme books  

 Subsidise music lessons – children can learn a musical instrument  



 

4 

 Support families so that no child lives in ‘digital poverty’ – access to hardware and 

internet access subsidised by school for identified children at home and in school  

 Provide uniform and PE kits to those identified families who need support  

 Targeting PP children to attend ASC’s, particularly sport, and supporting parents with 

childcare for siblings   

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 On average, lower attainment and slower progress rates made by pupil 
premium/disadvantaged children. Overall, PP children have knowledge gaps and 
find it difficult to retain/recall prior knowledge. The impact of Covid 19 pandemic 
has meant that this gap has widened for a number of PP children.  

2 Poor Communication and Language Skills – this includes speech and language 
difficulties and a lack of exposure to a wide range of vocabulary.  

3 Well below expected levels on entry (Nursery) the EYFS in all areas but 
particularly CL when baselined – high % enter with little or no verbal/non verbal 
language skills (0 – 3 years banding DM 2021) 

4 Difficulties and barriers to learning from SEMH/SEL (child and parent) associated 
with anxiety behaviours which have increased significantly since the pandemic. 
Some PP children show have weaknesses in learning behaviours which can by 
physical and emotional (lack of self-belief, determination, resilience and 
readiness to learn). They can struggle to reflect and evaluate their own learning 
and often lack self-motivation and confidence to improve.  

5 Attendance and Punctuality issues  

6 Complex family lives and involvement from external agencies  

7 Lack of role models and aspiration for the future including engagement with 
school and supporting learning at and from home 

8 Access to digital hardware and broadband services are not always available 
therefore children are ‘digitally poor’ and struggle to access online learning or 
resources including remote learning.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improving the 
attainment of 
children, making at 
least expected 

 Those pupils who have ‘fallen behind’ are supported and tracked 
closely to ensure they make accelerated progress and ‘catchup’ or 
exceed prior attainment standards.  

 Children who need to make accelerated progress, receive target-
ed high-quality intervention which is monitored by school leaders.  
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progress, including 
Early Reading, who 
are eligible for Pupil 
Premium   

 

The gap is 
narrowed in the 
progress and 
attainment of PP 
and Non PP 
children.  

 

 Pupils have regular/weekly opportunities to rehearse, practice and 
consolidate key skills in reading, spelling, handwriting and mental 
and written arithmetic.  

 Support staff and class teachers support learning effectively using 
AFL strategies to identify and address learning gaps and miscon-
ceptions.  Additional intervention sessions take place based on 
gaps in learning and with reference to previous key stage data.  

 

The language deficit 
for children in receipt 
of pupil premium 
funding is dimin-
ished.  
 
A reading culture that 
ensures all pupils 
read regularly and 
develop a love of 
books is          em-
bedded throughout 
the school communi-
ty.  

 

 All pupils are exposed to tier 1, tier 2 and tier 3 vocabulary 
throughout the curriculum.  

 Targeted pupils receive additional speech and language therapy 
and intervention.  

 Parents are engaged in the development of their child’s speech 
and language.  

 Pupils read regularly at school and at home. They have access to 
high quality books for individual and guided reading.  

 Consistent implementation of excellent practice and high expecta-
tions across the school for reading.  

 Increased % of PP pupils are working at ARE or above across the 
school in phonics and reading.  

All disadvantaged 
pupils will meet na-
tional      expecta-
tions for        attend-
ance and         per-
sistent absence  

 

 Disadvantaged pupils will match or exceed national averages for 
non-disadvantaged pupils (96+%).  

 Monitoring of attendance by Head teacher and CSAWS attend-
ance service brings about and increase in PP pupils’ attendance 
and a decrease in persistent absence.  

 

Widening 
experiences and 
extending 
opportunities  

 Children have many opportunities throughout their education at 
St Cuthbert’s to widen their life experiences.  

 We aim for all children to undertake at least 6 visits/experiences 
outside school per year.  

 We offer a wide range of after-school clubs which are free of 
charge.  

 Children’s language is enriched by their experiences. 

All pupils will have 
good self-
organisation skills, 
resilience and de-
termination. They will 
be able to work inde-
pendently with confi-
dence.  
 

As a school we 
break down barriers 
and create healthy 

 Teachers teach and model key learning behaviours. Children 
demonstrate these behaviours throughout the school day and in 
their lives outside of school.  

 Monitoring tasks, such as learning walks and discussions with 
children show that they have appropriate aged self-organisation 
and are being encouraged to be independent by all staff.  

 Pupils show that they are resilient and able to learn from mis-
takes.   Teachers are modelling this behaviour when they are 
‘thinking out loud.’  

 Support staff are used effectively to challenge and guide children 
without creating an over reliance on adult support.  

 Close and trusting relationships with adults supports parents to 
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and positive 
relationships with 
our families 
Parents/families are 
more able to support 
children's education 
and are encouraged 
to develop skills  

be informed and connected with their children's education.  

 Each year we strive to increase the number of parents that 
engage in programmes and courses  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 16,295 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

EARLY 
IDENTIFICATION OF 
LANGUAGE NEEDS  

HLCCT and Wellcom 
intervention to screen 
all children on entry to 
Nursery,  

Reception Baseline 
Assessment and 
HLCCT/Wellcom 
intervention  

 

ADDITIONAL TA IN 
EYFS  

COST: £1500 

‘…Communication and language approaches 
emphasise the importance of spoken language and 
verbal interaction. They are based on the idea that 
children’s language development benefits from 
approaches that explicitly support talking, verbal 
expression, modelling language and reasoning. 
Studies of communication and language approaches 
consistently show positive benefits for young 
children’s learning, including their spoken language 
skills, their expressive vocabulary and their early 
reading skills. On average, children who are involved 
in communication and language approaches make 
approximately six months’ additional progress over 
the course of a year. All children appear to benefit 
from such approaches, but some studies show slightly 
larger effects for children from disadvantaged 
backgrounds. 
EEF Early Years Toolkit – Communication and 
language approaches 7th May 2018 updated  

2, 3 

RSC Shakespeare 
initiative with Archibald 
Primary School YEAR 
6, YEAR 5 and YEAR 
4/3/2 
CLL/ORACY – virtual 
online again this year 
 
COST: £800 

 

‘On average, pupils who participate in oral language 
interventions make approximately five months' 
additional progress over the course of a year. All 
pupils appear to benefit from oral language 
interventions, but some studies show slightly larger 
effects pupils from disadvantaged backgrounds (up to 
six months' additional progress). Some types of oral 
language interventions appear to be more effective 
than others, on average. Interventions, which are 
directly related to text comprehension, appear to have 
greater impact. There is also consistent evidence 
supporting reading to children and encouraging them 
to answer questions and to talk about the story with a 
trained adult’  
Oral language interventions 23rd November 2018 
EEF  

2, 3 

Quality First Teaching 
– Reflective Quality 
Teaching and 
Teaching Triads to 
support pedagogical 
improvement  

 

High quality staff CPD is essential to follow EEF 
principles. This is delivered through staff meetings, 
Twilights and INSET/PD days. All teaching staff 
refocus on core principles (DRICE) of teaching and 
learning with time to reflect on strategies and 
approaches to support all learners. Teaching Triad 
cycle enable coaching to take place in a collaborative, 
developmental way to improve practice across all 3 

All  
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Archimedes Maths 
Hub training 
KS1/EYFS 

 

English Hub – Phonics 
training and reading 
scheme audit. 

 

COST: £ 3000 

key stages.  

All staff to lead effectively are given staff meeting 
time and release time once a term. They work 
together as middle leaders to moderate evidence 
during each term.  

 

We are part of the English and Maths Hub 

Tuition for Y2 and Y6 
children (booster 
classes) with qualified 
teachers before and 
after school – January 
2022 to 1st June 2022 

 

Reading intervention in 
Breakfast Club and 
After School Club 
(Teaching Staff)  

 

COST: £10,000 

 Small group tuition conducted on reading 
shows on average 4+ months with 
mathematics showing a slightly smaller 
positive impact – 3+ months  

 Frequent sessions, three times a week or so, 
lasting up to an hour over 10 weeks typically 
show the greatest impact  

 Low attaining pupils particularly benefit from 
small group tuition 

Small group tuition approaches can support pupils to 
make effective progress by providing intensive, 
targeted academic support to those identified as 
having low prior attainment or at risk of falling behind. 
The approach allows the teacher to focus on the 
needs of a small number of learners and provide 
teaching that is closely matched to pupil 
understanding. Small group tuition offers an 
opportunity for greater levels of interaction and 
feedback compared to whole class teaching which 
can support pupils to overcome barriers to learning 
and increase their access to the curriculum. 
EEF Small Group Tuition  

1, 2, 3, 4 

NPQSL x 1 developing 
EYFS Leader for 
senior leadership  

COST: £995  

NETSP via Newcastle University (local teaching hub 
as facilitator SJV Teaching Hub)  

All 

CCRS   Targeting KS2 teachers – supporting knowledge and 
understanding therefore delivery of RE curriculum in 
school and wider Catholic life of school for teachers 
new to school/non catholic/desire to deepen 
understanding through study. 

All  

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 56,880 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Deployment of Teaching 
Assistants  

 

More successful schools identify the strengths of 
each member of staff and find the best ways to use 
them… They ensure that teaching assistants (TAs) 
are well trained in supporting pupils’ learning as well 

All  
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COST: £49,990  

 

 

 

 

as in specific learning interventions, so TAs can 
provide effective support to individual pupils or small 
groups. They also ensure strong teamwork between 
teachers and support staff. 
Supporting the attainment of disadvantaged 
pupils – Briefing for school leaders November 
2015 DFE  

 

YEAR 6 TRANSITION 
Improve transition from 
primary to secondary 
school so all children 
(including 
disadvantaged) are well 
supported as they move 
to the next stage of 
education 

Cost: £1000 

Transition manager (DHT) works collaboratively with 
colleagues across all schools in LA (primary and 
secondary) to improve transition support for all 
children moving to secondary education 
 
The Hartlepool Transition Planning Profile Tool (TP-
PT) seeks to identify and prioritise vulnerable pupils 
as they transition from primary to secondary school.  
It draws on the Pyramid of Need - one of a number 
of tools designed as part of the Academic Resilience 
Approach (the ARA).  
Academic Resilience is an approach for schools 
devised by Professor Angie Hart and Lisa Williams, 
and adopted by YoungMinds. It is based on 
Professor Hart’s collaborative resilience work at the 
University of Brighton.  Free resources are available 
on the Boingboing website.i. 
Schools hold powerful knowledge about their pupils. 
However, this data is often ‘siloed’ in individual staff. 
Sharing this data can help to provide a holistic view 
of a school and its pupils and make that knowledge 
transformative.   One way to pool data is with a 
Pyramid of Need – helping identify pupils who are at 
risk of not fulfilling their academic potential. The 
pyramid allows resources to be prioritised, enabling 
earlier intervention and preventing escalation. As an 
SLT or governing body, the pyramid of need can be 
used across a year group to see what additional 
capacity is required to facilitate successful transition. 
A teacher or head of department could look at the 
needs within a class or department and create a 
systematic approach to prioritising capacity. 
By deepening the understanding of the factors which 
may place children at a higher risk of failing to make 
an effective transition, the TP-PT will promote 
greater collaboration, cohesion and coherence within 
the system that will improve the universal transition 
offer.  Crucially, it will identify those pupils who do 
not meet existing thresholds for enhanced transition 
and are currently recognised by secondary schools 
as the pupils with ‘surprise’ needs upon transition. 
The intelligence gained will be used to inform 
priorities and provision planning to support these 
individuals and groups.   

It is important to remember that some children with 
significant vulnerabilities may also have excellent 
resilience and protective factors and these will be 
identified and drawn on as part of person-centred 

3, 4, 5, 6 
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planning.   

TenTen subscription for 
RSHE curriculum 
support  

Cost £890 

High quality resources and materials used from 
EYFS to Y6 to support delivery of a robust and 
effective RSHE curriculum to all children.  
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TT Rockstars whole 
school  

 

COST: 1000 

Effective app which is an essential tool for 
engaging children effectively in school and at 
home.  

1 

EY/KS1 Reading books 
to support PHONICS  

 

COST: £2000 (25% of 
total) 

An audit by the English Hub was undertaken in 
Autumn term 2021 looking at the quality of reading 
books used in Phonics, Guided Reading and home 
reading books. An investment in new books was 
undertaken (additional to £6000 given by Hub) to 
support the EEF research in Early Literacy.  

1, 2 

Seesaw app  

Parents understand how 
to use and support their 
child with remote 
learning on Seesaw 

 
All families have access 
to technology at home 
which enables them to 
use Seesaw for remote 
teaching and learning 
sessions for homework 
and in case of bubbles 
affected by Covid 19 
outbreak  

 

COST: £2000 

REMOTE LEARNING  
Key finding from Remote Learning Rapid Evidence 
Assessment (EEF 24th April 2020) No.2 states 
‘ensuring access to technology is key, particularly for 
disadvantaged pupils’. The research identified lack 
of technology in homes as a barrier to successful 
remote instruction stating the importance that 
support is provided to ensure that disadvantaged 
pupils can engage with learning as they are more 
likely to experience these barriers. The research 
states that ensuring teachers and pupils are 
provided with support and guidance to use specific 
platforms is essential, particularly if new forms of 
technology are being implemented.  
Remote Learning Rapid Evidence Assessment 
EEF 24th April 2020 
 
Supporting effective remote learning will mitigate the 
extent to which the gap widens. Pupils can learn 
through remote teaching. However, ensuring the 
elements of effective teaching are present—for 
example through clear explanations, scaffolding and 
feedback—is more important than how or when 
lessons or support are provided… sustained support 
will be needed to help disadvantaged pupils catch 
up. 
EEF: Impact of school closures on the 
attainment gap: Rapid evidence assessment 2nd 
June 2020 

8 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 33,524 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 
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SEMH PROVISION 
(SEL) 
SEL is the process 
by which children 
and young people 
develop and learn a 
broad range of so-
cial, emotional, and 
behavioural skills; 
“The process through 
which children and 
adults acquire and 
effectively apply the 
knowledge, attitudes, 
and skills necessary 
to understand and 
manage emotions, 
set and achieve posi-
tive goals, feel and 
show empathy for 
others, establish and 
maintain positive 
relationships, and 
make responsible 
decisions” 
(http://casel.org) 
 
Deploy PSA/TA 
effectively to support 
pupil’s mental health 
and SEMH and 
parental support – 
ELSA, SMART 
MOVES IN Y6, 
Wellbeing 
afternoons, 
Wellbeing Champion 
in school  
 
COST: TA x 
additional hours 
£1500 and £16,524 
PSA 
 

Schools have a central role to play in enabling their pu-
pils to be resilient and to support good mental health and 
wellbeing. It is important that schools promote good men-
tal wellbeing for all pupils…A school’s approach to men-
tal health and behaviour should be part of a consistent 
whole school approach… to mental health and wellbeing. 
Schools have an important role to play in supporting the 
mental health and wellbeing of their pupils, by developing 
approaches tailored to the particular needs of their pu-
pils…  
Prevention: creating a safe and calm environment 
where mental health problems are less likely, improving 
the mental health and wellbeing of the whole school 
population, and equipping pupils to be resilient so that 
they can manage the normal stress of life effectively. 
This will include teaching pupils about mental wellbeing 
through the curriculum and reinforcing this teaching 
through school activities and ethos…   
Identification: recognising emerging issues as early and 
accurately as possible;  
Early support: helping pupils to access evidence based 
early support and interventions; and  
Access to specialist support: working effectively with 
external agencies to provide swift access or referrals to 
specialist support and treatment.  
DFE document: Mental Health and Behaviour in 
Schools November 2018 
 
‘Self-awareness is concerned with the ability to recognise 
our emotions and thoughts, and to understand how they 
influence our behaviour. It also means being aware of 
our strengths and having a belief in oneself (‘self-
efficacy’). Good self-awareness is associated with 
reduced difficulties in social functioning and fewer 
externalising problems, in particular aggression. Two 
areas that teachers can support are children’s knowledge 
of emotions, and ability to express emotions. The terms 
‘self-management’ and ‘self-regulation’ refer to the ability 
to understand and regulate our emotions, thoughts, and 
behaviours in different situations. It includes being able 
to: • regulate or manage reactions to emotions like 
frustration, anxiety, or excitement; 

• calm down after something exciting or upsetting; 

• focus on a task; and • control impulses. 

The development of self-regulation skills enables children 
to behave in socially acceptable ways by, for example, 
giving them the ability to take turns, share, and express 
emotions (such as anger or frustration) in appropriate 
ways. 

Social awareness refers to the ability to understand the 
perspective of others and empathise. In the early years 
of life, children are naturally more egocentric and more 
inclined to think about themselves and their own needs. 

4, 5, 6, 7 

http://casel.org/
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Understanding the perspectives of others and developing 
a sense of empathy are considered fundamental building 
blocks for the positive development and mental health of 
children. Longitudinal research has shown that good 
social skills—including high levels of empathy—
developed by the age of ten, are predictors of a range of 
adult outcomes (age 42), such as life satisfaction and 
wellbeing, labour market success, and good overall 
health.’ 

EEF Guidance on SEMH Learning November 2019 

Parental Support 
Advisor (PSA) 
including cluster 
attendance office  

COST: 3000 

Attendance and punctuality issues. Attendance figures 
are currently good for PP pupils and we would like to 
maintain this and improve further particularly with 
targeted persistent absentees some of which are PP. 

5 

Breakfast Club 
(Greggs)  

 

COST: 
ADDITIONAL 
ADULT FOR BC 
£6000 

Food deprivation is a growing concern at St Cuthbert’s 
and increasing number of families accessed food banks 
in the town during the last 2 years. Providing breakfast 
for identified children ensures that no child starts the day 
hungry as research shows hungry children do not 
perform as well and fail to thrive as well as their peers.  

Breakfast ensures that pupils are ready for learning and 
improvements in attendance for those identified children. 
We provide support, through Breakfast Club, to pupil 
premium children as well as others in school. 

BREAKFAST CLUB: will continue as a strategy this year 
to support those disadvantaged children in school and 
will be promoted to parents via PSA as a support 
strategy for ensuring children are in school on time and 
ready for learning. Impact on attendance is also to be 
promoted with vulnerable families.  

All  

Residential and Trip 
Costs including 
enhanced 
curriculum support 
for identified 
children  

COST:  £5000 

Residential and educational visits provide our children 
with rich experiences which they would not always have 
access to. It is essential for their growth (physically, 
emotionally, socially, spiritually and mentally) that they 
have access to different settings which in turn impacts 
on writing and their understanding of the wider world 
outside the home/town. All residentials are linked to 
SEMH provision and readiness for transition to 
secondary education when they reach Year 6.  

Year 4 WVP (also for identified children to support 
SEMH needs)  

Year 5 Diocesan Retreat 3 days  

Year 5 Northern Saints – Pilgrims Way Walk to 
Lindisfarne  

Year 6 Lake District with Summerhill  

All  

TVMS – Music 
lessons  

COST: £1000 

Every child has the right to learn to play an instrument  
‘Integration of music in the classroom and playing an 
instrument has favourable effects on young children’s 
learning outcomes, in particular cognitive abilities, and to 
some extent self-esteem and social behaviour…’ 

All  
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EEF: Arts participation 5th September 2018 

 

Parental Workshops 
with PSA/Alliance 

Parental mental health and wellbeing, particularly 
following the impact of the pandemic on families, has 
sharply increased. PSA support and workshops e.g. 
positive parenting and access to Alliance mental health 
support and courses is essential to support parents 
struggling with needs of their child and their own mental 
health needs.  

4 

ASC accessibility 
for PP children  

 

COST: £2000 

Some disadvantaged children do not access ASC 
facilities due to parental reluctance to come back to 
school to collect a child after 4pm. By offering creche 
facility connected to ASC parents can access support 
so that their child can participate in ASC and siblings 
are looked after thus easing pressure on parents.  

4, 6, 7 

  

Total budgeted cost: £ 106,699 (£7561 unallocated at present but costings may vary) to be 

updated accordingly.  



 

14 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

Desired Outcomes Impact 

Outcomes for KS2 end are above national 

in each subject (R/W/M) and above floor 

for combined R/W/M  

Disadvantaged pupils make progress 

equal to their peers from their starting 

points 

DATA OUTCOMES AT KS2 2020 – 2021: see table 

at end of table below  

 

TA’s to support learning across school Deployed in Autumn term to classes due to risk 

assessment for Covid 19. Interventions were class 

based due to restrictions so no working across 

classes.  

Spring term when school was in lockdown; TA’s 

were part of procedures for wellbeing calls to 

parents and children at home, doorstep visits 

as/when necessary and supporting vulnerable/key 

worker children in school. TA support for remote 

learning, access to Seesaw/Teams, phone support 

for child/parent, delivering packs home for those 

who needed them, tracking engagement on 

Seesaw/Teams.  

Summer term TA remained in bubble so class 

allocation remained. Interventions resumed 

targeting those who had been at home on remote 

learning as well as SEND/PP children identified.  

RSC Shakespeare initiative with Archibald 

Primary School YEAR 6, YEAR 5 and 

YEAR 4/3/2 

CLL/ORACY: Continuation of last years 

provision with virtual support from RSC 

RSC initiative halted due to lockdown – sessions 

suspended but will recommence again Autumn 

term 2021. 

 

Deploy PSA/TA effectively to support 

pupil’s mental health and SEMH and 

parental support  

Improve provision for children identified 

with SEMH needs across school. 

Provide support for children with strategies 

and intervention. 

Target children identified with specific 

SEMH e.g. anxiety and provide support for 

child and parent at school/home 

PSA deployment supporting families during 

lockdown enhanced due to increase in SEMH 

needs and safeguarding duties. Alliance support 

halted due to absence of practitioner but due to 

restart again Autumn term 2021.  

An effective remote learning support 

programme and systems is established so 

children can remotely access teaching and 

Seesaw app successful during lockdown supporting 

children’s learning at home and in school. All 

teaching staff received training and support in 
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learning at home 

All families have access to technology at 

home which enables them to use Seesaw 

for remote teaching and learning sessions 

for homework and in case of bubbles 

affected by Covid 19 outbreak  

Parents understand how to use and 

support their child with remote learning on 

Seesaw 

school, Microsoft Teams also successfully used by 

Y6 to remotely teach children simultaneously in 

school and at home. Y5 also used Teams in latter 

stages of lockdown to remotely teach children at 

home/in school. Meet and greet sessions set up by 

all teachers to connect with children at home. 

Feedback from Seesaw positive from parents and 

children alike.  

SEND Provision: SEN Support children 

across school; tracking, assessment and 

intervention for this group of learners (% of 

PP children identified as SEND learners), 

establishing pupil passports and SMART 

target setting to impact on progress from 

their starting points  

SEND provision systems (Passports) established, 

parental contact increased with parent phone calls 

and support at home for those SEND children who 

parents did not want to attend during lockdown.  

 

Improve transition from primary to 

secondary school so all children (including 

disadvantaged) are well supported as they 

move to the next stage of education 

TPPT project was successful and transition, despite 

limited access to secondary school due to covid 

restrictions, ensured that information was 

effectively transferred, and key children identified to 

secondary colleagues including PCP meetings held 

for 10 identified most vulnerable children from 

cohort. Extensive information including SEND 

passports where transferred securely electronically 

to SENCO and Pastoral team at EMS   

2 x members of teaching team obtain 

NPQML qualification (Science and  EYFS 

Talk Matters/HLCCT/Wellcom)  

2 x NPQML teachers submitted projects and are 

awaiting results (October 2021).  

1st thing in music is delivered across EYFS 

and KS1 to support development of oracy 

skills for young children  

Music training halted due to covid restrictions. 

CPD for staff is delivered to support key 

issues such as SEMH and ACE barriers to 

learning 

ACE training cancelled – TA support roles for 

identified children deployed in school as needed.  

Disadvantaged children arrive at school on 

time, alert and ready to learn following a 

good start to the day. 

Breakfast club ran successfully, with risk 

assessment in place, which will continue. 

 

Children are exposed to experiences which 

‘ignite’ learning and provide enrichment 

and variation to their limited life 

experiences outside of school 

Residential for Y5 cancelled. Y6 residential went 

ahead in July 2021 which was successful and 

supported focus on SEMH needs and building 

confidence in .  

 

Trips commenced again in summer term 2021 with 

every class accessing 1 trip that term.  

 

Visitors into school not possible due to covid 
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restrictions and risk assessment.  

Disadvantaged children have access to 

curriculum enrichment and arts 

programmes/participation   

Guitar lessons continued in summer term 2021 for 

identified children. 

Children have access to school uniform for 

school 

Access to school uniform successful. Over 

lockdowns, food parcels, vouchers and support with 

white good etc. were accessed via schemes to 

support families in need. This included Christmas 

presents for children of disadvantaged children 

from local donations in the town. PSA/Headteacher 

coordinated needs and ensured that families did 

not ‘fall through the cracks’. This continues into this 

academic year.  

Aspirational outcomes for every child  Curriculum focus in Autumn term 2021. Halted in 

spring term as lockdown commenced. Revisiting 

this academic year as part of wider curriculum.  

NOTE: Due to Covid 19, performance measures have not been published for 2020 – 2021 
therefore results will not be used to hold schools to account.  

Internal data for end of KS2 2020 -2021 

Subject Cohort (41 chdn) Pupil Premium (21 chdn) 

R/W/M EXS/+ 54% (22 chdn) 33% (7 chdn) 

Reading EXS/+ 61% (25 chdn) 42% (9 chdn) 

Writing EXS/+ 56% (23 chdn) 38% (8 chdn) 

Maths EXS/+ 61% (25 chdn) 42% (9 chdn) 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Times Table Rockstars  TT Rockstars  

Early Mental Health Practitioner (EMHP)   Alliance Psychology Services  
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